
St. George’s Primary Pupil premium strategy statement

This statement details our school’s use of pupil premium (and recovery premium for the
2021 to 2022 academic year) funding to help improve the attainment of our
disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview
Detail Data

School name St. George’s
Primary  School

Number of pupils in school 226 (including Nursery)

Proportion (%) of pupil premium eligible pupils 57%

Academic year/years that our current pupil
premium  strategy plan covers

2021/22-2024/25

Date this statement was published January ‘22

Date on which it will be reviewed July ‘22

Statement authorised by Sharron Mitchell
(Head  Teacher)

Pupil premium lead Sharron Mitchell
(Head  Teacher)

Governor / Trustee lead Dr J Tanner

Funding overview
Detail Amount

Pupil premium funding allocation this academic year £143,915

Recovery premium funding allocation this academic year £15,515

Pupil premium funding carried forward from
previous  years (enter £0 if not applicable)

£0

Total budget for this academic year
If your school is an academy in a trust that pools
this  funding, state the amount available to your
school this  academic year

£159,430
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Part A: Pupil premium strategy plan

Statement of intent



The intention of all Leadership and Governance of St. George’s Primary School is
that all pupils, irrespective of difference or barrier to learning, make good or better
progress  and achieve their potential in all subject areas. The focus of our pupil
premium strategy  is to support disadvantaged pupils to achieve that goal, including
those who are  already high attainers.

We identify and consider the challenges faced by all our pupils who can be deemed
as  disadvantaged, not just the economically disadvantaged pupils, and in our
strategy we  consider pupils who have safeguarding issues (including historic), with
SEND or who  are EAL. Combined, the percentage of pupils at St. George’s who are
considered in  the disadvantaged and vulnerable categories is 95%. Our pupil
premium strategy for  three years will bear all these pupils in mind, in order to gain
the most advantageous  position for each pupil, using the allocated grant.

High quality first teaching is at the heart of our strategy as we are determined in our
belief that excellent teaching is the key to success with disadvantaged pupils.
Through clear academic instruction, well focused individual targeting including social
skills, and  inspirational teaching they will gain the belief of success, enjoy learning
and recognise  achievement as the key to life chances.

Reading is at the forefront of our strategy as the school recognises this skill as the
main indicator of successful future academic and life-chance successes; our analysis
and experience has highlighted that our disadvantaged pupils are not well supported
in  this activity beyond the classroom and school has an increased responsibility to
ensure  success for all pupils in this primary area.

To ensure pupils have the highest quality access to learning in all subjects, high
quality  training and subject specific CPD is central to our strategy, building on our
unique  curriculum and aiming for subject specialism status for our subject leaders.

The plan includes our intentions for the Recovery Premium, which will be used to
target  specific year groups with opportunities with qualified teachers, and is the first
year of a  three-year programme to support those pupils who would have comfortably
achieved  expectation had the pandemic not occurred.

We will also provide attention to the ongoing well-being of pupils and make
available  well-trained staff to support pupils in need. This will encompass training
for a staff  member who will be the whole school Well-being Leader.
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Our approach will have a tiered overall structure of:

∙ Ensuring high quality teaching throughout the school, with recognition of pupils’
needs specific to background challenges

∙ High quality in-house coaching for teachers, from the Leadership Team and
Subject Leaders

∙ High quality tutoring in phonics
∙ High quality CPD for teachers and Subject Leaders
∙ A continuation of our Pastoral Team’s support with children and families,

including to improve attendance
∙ Access to a trained well-being leader for pupils who they can access for

academic, social and other issues they are facing

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challen
ge
number

Detail of challenge

1 Our most recent BVPS scores for pupils on entry to Reception indicate 94%
of  the cohort are below or well below age expectation for oral vocabulary
and  understanding

2 Our most recent phonics score is below the school’s usual standard and at
the  current time below National expectation – 71%, in comparison to the
school’s  result of 81% in 2019

3 Writing has had the most significant reduction in attainment across the
school. This was the area least able to be addressed during the pandemic.
Analysis  indicates that no year group has the expected number of pupils at
ARE in this  core area.

4 The new curriculum is not implemented as well as intended at this stage in
the  overall school plan. The Open Curriculum was beginning to be
implemented at  the start of the pandemic, and required careful stages to be
executed before  moving to the next stage. As this was not possible during
school closures or  immediately on return, this year is being taken as the
first full year of  implementation.

5 Pupils’ access to cultural capital opportunities has not taken place. There
have  been very few visits to places of interest throughout the previous two
years  and our plans to expose disadvantaged pupils to cultural
opportunities have  not been realised.

6 Absenteeism, although pre-pandemic not as high as the national
average,  continues to be mainly around our economically
disadvantaged and EAL
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pupils, the latter who often take mid-term holidays to see relatives in
their  home country.

7 Through our strategy of providing ‘normality’ yet having access to pastoral
services if needed, we did not have a large number of pupils with negative
well being on return from closures. However, we do recognise that the
effects of the  pandemic as a whole have had a negative impact on families,
which in turn is  not contributing to positivity within their children and there
are some reports of  pupils lacking self-esteem and not having the positive
attitudes to life in  general.

Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria

Improved language skills in our
Reception  cohort

Our Reception cohort are observed and
assessed to be working well towards age
related expectation in language. They are
able to converse with each other and
follow  instructions. BVPS scores indicate
accelerated progress. ELG in
communication strand is towards
National  expectation.

Phonics across Reception and KS1
indicate an increased percentage of pupils
are at age  related expectation

At least 75% of Reception are at
ARE. The Year 1 phonics result is
above 80%.

Writing is given a high profile and attention
across the school, and a higher proportion
of  pupils are achieving at expectation, or
are  making good or better progress from
their  beginning of academic year starting
points

All disadvantaged and vulnerable pupils
are  making good or better progress in
writing in  a range of genres. They can
discuss their  writing using correct
grammatical terms and  are well prepared
to achieve age related  expectation in
their 2022/2023 academic  year.

The Open Curriculum (the school’s unique
method for securing the teaching and
learning  of the National Curriculum) is
implemented  and ready and to be
established in the  2022/23 academic year

Teachers are confident with the Open
Curriculum and are teaching the vast
majority of the National Curriculum to a
good standard or better – evidenced by
observations, work scrutiny, pupil voice
and  assessment where appropriate



Pupils have participated in an
increased  number of cultural capital
events.
There is a future plan for this area to
provide  maximum benefit from
opportunities.

The curriculum learning has been
enhanced  by pupils’ access to visits
including to  museums where possible.
The SLT have devised a future plan with
a  leading practitioner to provide a unique
programme of opportunities for the pupils
of  St. George’s, where they are given
access  to events, people and places to
enhance  their future outlook and
ambitions

4
Overall absenteeism is reduced to the
lowest  possible

The school has used resources available,
including a relentless request for local
authority support to reduce the
absenteeism  percentage among all
pupils, including the  disadvantaged and
vulnerable.

A successful well-being leader is trained
and  ready to be established in the role

Pupils have access to a well-being
practitioner if needed. They are given
appropriate strategies when issues arise.
They develop a positive outlook to their
lives  and studies.
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Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £65,369

Activity Evidence that supports
this approach

Challenge
number(s)
addressed

Release time for
SLT  members to
support  across the
school

The experienced SLT use their
knowledge to guide teachers to
recognise the needs of
disadvantaged  pupils based on their
training (including  NPQML) and
experience of teaching  across the
school.
Pupils have well-structured
highly  paced learning

1, 2, 3



opportunities.
Evidence for this approach is based
on  ‘what works’ at this school

Divide Reception
class  into two
classes with  just
under one half with
experienced
Reception  teachers;
Divide Year 5  class
in preparation for
Year 6

Evidence for this approach is based
on  the school’s knowledge of the
experienced teachers and what
they  can achieve, and
experienced of  providing optimum
learning
opportunities for new teachers
Evidence is further based on the
school’s experience of having
smaller  classes to provide highly
individualised  learning

1, 2, 3

Employ a full-time
qualified teacher for
the  current Year 6 to
allow  the established
teacher
to focus on pupils
who  would have
achieved  without
the pandemic

Evidence suggests that providing
small  group quality teaching for
pupils has the  greatest impact on
their academic  outcomes, as
teaching be concentrated  at a more
individual level. Pupils are  challenged
appropriately allowing the  possibility
of accelerated progress. ‘Access to
high quality teaching is the  most
important lever schools have to
improve outcomes for their pupils.’
EEF

3. 4

Establishing quality
discussion and further
dialogic activities
across  the school

Evidence indicates that opportunities
for  discussion are usually lacking in
the  homes of the most deprived
pupils.  Experimental implementation
indicates  that pupils’ use of spoken
new
vocabulary has a significant impact
on  reading, both fluency and
comprehension, and on writing
structure.

3, 4, 6
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Further evidence will indicate
increased  confidence in presenting
and rejecting  argument, considering
and evaluating.  This will be seen
through observations,  pupils’ voice
and further assessment
opportunities, as appropriate.



High quality CPD for
teachers in subjects
and  release time for
coaching

Evidence indicates that those
teachers who are receiving quality
CPD are able to extend their
subjects and effectively
coach less experienced teachers.
Pupils benefit from higher quality
teaching and are able to transfer
knowledge and skills between
subjects.

3, 4, 5

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £19,463

Activity Evidence that supports
this approach

Challenge
number(s)
addressed

Full-time phonics tutor Pupils with a disadvantage benefit
from  a strong phonics base. EEF
As a school, we recognise that
phonics  needs to be taught alongside
strong  comprehension skills, and the
reading  tutor will also be a reading
teacher for at  least two reading
groups – Reception  and Key Stage 1.

2

Tutoring for Year 5
pupils

Evidence indicates that our current
Year  5 are at most risk of not
achieving  expectation. Our Year 5
teachers will be  holding two per week
small group  tutoring sessions.
Evidence indicates that tutoring can
be  effective at reducing attainment
differences between disadvantaged
and  non-disadvantaged pupils. EEF

3
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Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £73,123

Activity Evidence that supports
this approach

Challenge
number(s)
addressed



Train a well-being
lead in the school.
Further training for
the well-being lead
to  provide further
services for
children,  for
example, anger
management

Evidence suggests that when pupils
are  happy in life they are able to
enjoy and  understand their learning
to a greater  degree – this is based on
school  knowledge of pupils.
The trained well-being lead will
provide  the leadership necessary to
support  teachers in their practise
when dealing  with pupils’ issues,
and provide the  service the children
require.
This will result in a well-being lead
holding the service for two full days
per  week. Evidence of success will
be  ongoing.

7

Teaches to plan
opportunities to
enhance the
learning
curriculum during
the long-term
planning
phase.
Liaison with a
provider  of the arts
and
knowledge of
extensive  cultural
capital
experiences to have
a  plan ready for
2023/24,  for
excellent cultural
capital opportunities
for  pupils

DfE expectation based on their
evidence, suggests that cultural
capital  is a method for encouraging
ambition in  pupils, providing
disadvantaged pupils  with
opportunities which help them to  feel
at ease in the wider world.
Pupils will be confident attending
events  and able to discuss and
sustain
conversation with all groups

5

A strong pastoral
team  leads on
absenteeism  and
safeguarding
issues.
An attendance
consultant is engaged.

School evidence indicates that
when  there is extensive
absenteeism there  are often
safeguarding or other issues
prevalent in the child’s home life.
The school’s PSA and PSW work
with  families to improve attendance
and  work with CADS and other
agencies  when necessary, to
identify and
improve these children’s life
chances.  Both the PSA and PSW
are
fundamental to our Pupil Premium
strategy for the most
disadvantaged  pupils.
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Evidence suggests previous
successful  outcomes from
employing the
assistance of an Attendance

8
Consultant; the consultant will assist
the  school in identifying the stage of
absenteeism pupils are at, for
example,  when medical evidence
should be  sought for each absence,
whether to  fast track etc

Total budgeted cost: £ 157,955
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils in the 2020 to 2021



academic year.

School data indicates during 2020-21 our Pupil Premium disadvantaged pupils did
not  attain as well as they normally would. Despite working towards National
expectations  we were unable to fully realise our ambitions for the Pupil Premium
grant allocation.

The Covid-19 pandemic is the main cause of the low results achieved which
disrupted  all our subject areas, specifically those where lower levels of practise
were attainable.

We found the vast majority of pupils did not have the technology required to
initially  access school support or that provided by recommended providers such
as Oak  Academy.

By the second lockdown, school had secured laptops for the majority of pupils, and
full time online learning was in place. However, we found that many parents were
unable  to support children with the technology and the children were unable to gain
as much  as possible from the opportunity. Our office staff were providing constant
technical  support via phone, however, we also had some parents refusing to allow
their children  to participate in online learning at all.

Attendance was closely monitored by the pastoral and safeguarding team and
some  year groups achieved a high attendance rate after the SMT and PSA
followed up any  attendance concerns.

Our greatest success from the use of the Pupil Premium grant during the Covid-19
pandemic was funding the PSA and full-time Early Help Social Worker who were able
to closely and rigorously monitor vulnerable pupils at risk of safeguarding concerns.
We  believe that without their vigilance and commitment, our most vulnerable pupils
may  have come to either physical or emotional harm, with their education impacted
negatively to an even further degree.
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Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

Read, Write, Inc Ruth Miskin
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